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I. InTnODUCTIoN
America's public schools are the foundation of the future of American society.
Everyone wants America to have good schools so that students are well-educated. So it
follows that educational policy must be fonnulated to meet this goal. However, currently
there are many disparities between schools that keep students from being educated equally.
One of the causes of these disparities is inequity in school resources between individual
schools. One study agrees, saying that disparities in spending have consequences in the
subject areas of reading, writing, mathematics, science, and citizenship.l
ln Minnesota, disparities in educational resources have led to a large achievernent
gap between white and minority students. In fact, the achievement gap in Minnesota is the
fifth largest in the country.2 Moreover, with 43o/o percent of Minnesota's budget invested
in education, much more needs to be done in order to close Minnesota's achievement gap
and to make sure the money spent on education is making a difference.3 Therefore, student
achievement in Minnesota needs to be studied in order to determine which students perform
poorly. Furthermore, in order to create educational policy to help these students perform
better, the variables that impact achievement must be studied.
The purpose ofthis study is to analyze these variables and theirrole in achievement.
Using Ordinary Least Squares, this study will investigate how educational inputs (class

size, per pupil expenditure, teacher experience, teacher education, and teacher salary),
student characteristics (race, gender, and socioeconomic status), and school characteristics
(rural, urban, and suburban schools) impact students' achievement in Minnesota schools.
This study includes a review of the literature written on this topic, the empirical results
from this analysis, conclusions and implications of this study, and directions for fufther
research.

II.

LITERATURE RIVIEW

The scholars (Hanushek 1986, 1989,2003; Hedges, Laine, and Greenwald 1994;
Hoxby 2000) that have written on the impact of school resources on student achievement
have been unable to agree. Some (Wenglins@ 1997; Condron and Roscigno 2003; and
Ram 2004) assert that schools resources do have a positive impact on student achievernent
while others report no significant correlation between the two. At the center of the debate
is the discussion of what is the proper methodology. A number of studies (Hanushek 2003;
Hedges, Laine, and Greenwald 1994; Ram 2004;Nye, Konstantopoulos, and Hedges 2004)
use test scores to measure achievement, some use data showing the level of education
students attain to measure achievement, and some use earnings as a measure of achievement
(Card and Krueger 1996).
The substantial body of literature on the topic dates back to 1966 and began
with the release of the Equalify of Education Opportunity Study. Conducted by James

1
Dennis J. Condron and Vincent J. Roscigno, "Disparities Within: Unequal
Spending andAchievement in an Urban District," Sociolog,, of EducationT6,no. I
(2003): 18.

2
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"K-12 Committees address Learning Gup," Star Tribune Jan.30,2007 pg. 8A.
Allie Shah, "Pawlenty Walks in Shoes of Principal for a Day," Star Tribune.
11, 2003. Pg. 38.
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Coleman because of provisions in the Civil Rights Act of 1964, the study gathered data
from standardized tests scores and questionnaire responses from first-, third-, sixth-,
ninth-, and twelfth-graders to quantify student achievement. Coleman found that "school
resources explained very little of the variation in measured achievement, while students'
family background explained a great deal."a His findings began the controversial policy
debate over whether school resources affect student achievement.
Fifteen years later, Hanushek discovered further evidence to support the findings
of the Coleman Study. He asserts that more money for schools is not the answer, arguing
that greater annual expenditures on education haven't yielded higher test scores. Hanushek
(l9Sl) believes that funds are allocated inefficiently and that incentives for students to
perform well in school should be developed in order to increase student achievement. He
cites that from 1960 to 1975 the annual expenditure on education increased 39.4o/ofrom
S3.3 bif lion to $4.6 billion and teacher salary increased 32.3% from $ 11,616 to $ 15.367 .s
Hanushek discourages further annual increases in education spending because it hasn't
slowed "the progressive drop in average SAT scores-a fall of some I 0%o percent since the
mid-1960s."6 In a later study, Hanushek (19S9) conducted a district-level meta-analysis
of school spending. He uses 187 studies which looked at seven significant components
of school resources: teacher/pupil ratio, teacher education, teacher experience, teacher
salary, expenditures per pupil, administrative inputs, and facilities. Hanushek compared
the statistically significant coefficients from all the studies in order to find an overall affect
that these resource inputs had on student achievement. He found "there is no strong or
systematic relationship between school expenditures and student achievement."T
Hanushek (2003) reiterates that more money isn't the way to increase student
achievement by citing that, even though student-teacher ratios decreased by 40% from
1960 to 2000,, "performance of students in science is significantly lower in 1999 than it was
in 1970."8 Additionally, "writing perfonnance was first tested in 1984 and has declined
steadily until 1996 when testing was discontinued."e In order to increase academic
achievement, Hanushek supports performance based incentives in school for teachers such
as merit pay where teachers would receive a bonus attached to their salary if they were able
to increase student achievement. r0
Conversely, Hedges, Laine and Greenwald (1994) used the same data as Hanushek
(1989) and found a correlation between schools resources and student achievement. In their
re-analysis of Hanushek's data Hedges, Laine and Greenwald find a statistically significant
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Charles T. Clotfelter, "Does Money Matter? The Effect of School Resources
on Student Achievement and Adult Success," Journal of Economic Literature 36, no. I
(1998): 258.
Eric A. Hanushek, "Throwing Money at Schools," Journol of Poliqt Analysis
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and positive relationship between student achievement and school resources. According to
Hedges, Laine and Greenwald (1994), "Since there are positive relations between outcome
and [per-pupil expenditure], and teacher experience, and teacher/pupil ratio but no negative

relations between outcome and these resource inputs, the typical relation is positive."rr
Furthermore, Hedges, Laine and Greenwald criticize Hanushek for using data that's over
twenty years old and also for not using more accurate measures of students'socioeconomic
status, citing that some of the studies Hanushek included "used only mother's education as
an indicator of SES."12 Additionally, Hedges, Laine, and Greenwald assert that Hanushek's
meta-analysis is flawed because he mostly used studies containing cross-sectional data
rather than longitudinal data.
Other studies agree with Hedges, Laine and Greenwald (1994) that test scores
aren't a sound method for measuring student achievement. For instance, Card and Krueger
(1996) argue that in order to accurately measure student achievement, studies must look at
Irow school resources affect students in the long run. In this study, rather than using test
scores as their dependent variable, Card and Krueger (1996) look at "how school resources
affect students'educational attainment and earnings."r3 However, a significant problem
accompanying this methodology is that parental background may disrupt the effect school
resources have on student achievement, since wealthier families tend to send their children
to schools with greater resources such as better-educated teachers and smaller studentteacher ratios. After conducting their study Card and Krueger found that students in schools
with more resources would have greater earnings as adults and that "a 10 percent reduction
in class size would be associated with an increase in earnings of 0.4 to 1 l percent."ra
However, the evidence didn't point to a strong conclusion about how all school resource
inputs affect student achievement.
In a later study, contradicting earlier research, Wenglinsky (1997); Condron and
Roscigno (2003); and Ram (2004) found evidence that increased resources do have a
positive correlation with academic achievement. Wenglinsky argues that the methodology
used in his study is much rnore accurate than methodologies used in previous studies
because his methodology "analyzed the data by testing a sequence of variables...rather
than testing a single set of relationships, as is done with more conventional techniques
like regression analysis."1s Wenglinsky finds that school resources lead to greater
teacher-student ratios, which create a more "cohesive social environment"r6 and lead to
better student academic performance. He finds that indeed teacher-student ratios have
a positive impact on school social environment with a coefficient of .19 and that school

11

Larry V. Hedges, Rob Greenwald and Richard D. Laine, "Does Money Matter? A Meta-Analysis of Studies of the Effects of Differential School Inputs on Student
Outcomes," Educational Researcher 23 Q99$: 5.
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Larry V. Hedges et al., "Does Money Matter?"
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David Card and Alan B Kruegeq "School Resources and Student Outcomes:
An Overview of the Literature and New Evidence from North and South Carolina," The
Journal of Economic Perspectives 10, no. 4 (1996):32.
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The Augsburg, Honors Review

72

social environment leads to greater mathematics achievement citing a coefficient of
.22. Similarly, Condron and Roscigno's (2003) analysis investigates the effect of school
resources on student achievement in an urban school district. In their study they run their
regression using school-level data because district-level data "estimates of the effects of
spending, using district-level figures, are inaccurate and rnay be underestimated."tl Their
findings show that adjusted insffuctional per-pupil expenditure has a positive corelation
with achievement in reading, math, writing, science, and citizenship classes.18 Thus, when
using data on individual schools they found that increased resources does promote greater
student achievement. Additionally, Ram (2004) found a positive corelation between
per-pupil expenditures and SAT scores using regression analysis. Ram reported that the
significance of per-pupil expenditures'positive effect on SAT scores is srnall and that "the
effect on mathematics score seems larger than on the verbal component."le
There are a number of researchers (e.g. Hoxby 2000; Borland et al. 2005; Finn et
al.200l; and Nye, Konstantopoulos, and Hedges 2004) that continue the study of class size
as a specific resource input affecting student achievement. Their findings are mixed.
Although Wenglinsky found that smaller class sizes ultimately have a positive
effect on student achievement, Hoxby (2000) found no correlation between the two. Hoxby
notes that class sizes have consistently decreased in the last century however; she finds that
these reductions have had either a minimal effect or no effect on student achievement.
In order for her study to be more objective, Hoxby's participants didn't know they were
being evaluated in her control classroom, meaning they weren't motivated to act differently
than nonnal and thereby bias the results. [n other classrooms that she evaluates, she finds
that if the students know they're being evaluated, it creates an incentive system and the
students respond by performing better in classes. ln this way, Hoxby agrees with Hanushek
(1986,1989) that perfornance incentives are needed to increase student achievement. In
the end though, Hoxby says, "[ find that reductions in class size have no effect on student
achievement."2o

Conversely, Finn et al. (2001) find that small class size has a positive effect on
student achievement. In their, study they show that students "who attended small classes
in both kindergarten and grade l, the small class advantage was greater still, putting these
students from approximately 1.3 months to 3.4 months ahead of their counterparts who
attended full-size classes."2l

Borland et al. (2005) continue the research into class size's effect on student
achievement. Borland et al. criticize previous studies for not including a likely confounding

17

Dennis J. Condron and Vincent J. Roscigno, "Disparities Within: Unequal

Spending and Achievement in an Urban District," 20.
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Rati Ram, "school Expenditures and Student Achievement: Evidence for the
United States," Education Economics 12, no. 2 (2004): 175.
Caroline M. Hoxby, "Ihe Effects of Class Size on Student Achievements: New
20
Evidence from Population Variation," 1282.
Jeremy D. Finn, Susan B. Gerber, Charles M. Achilles, and Jayne Boyd-Zahari2l
as, "The Enduring Effects of Small Classes," Teachers College Record 103, no. 2 (2001):
159.
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variable: "student innate ability."22 In this study, they include a measure of student innate

ability derived from a "test of cognitive skills...to assess cognitive skills with respect
to sequences, analogies, memory, and verbal reasoning."23 Borland et al. assert that an
optirnal class of 21.3 to 23.24 exists because moderately sized classes tend to encourage
students to compete with each other creating an incentive for students to perform well.
They encourage policy-makers to consider their model of optimal class size and to adjust
public school classes accordingly.
In addition, Nye, Konstantopoulos, and Hedges (2004) look at how class sizes
affect specifically minority academic performance. This study includes the effects of
smaller class sizes on white and nrinorify boys' and girls' achievement in reading and
mathernatics. They found that smaller class sizes for minority students led to increased
achievement in reading and mathematics, but the increase wasn't as substantial in
mathematics. Moreover, there's evidence that girls benefited less than boys from small
classes in mathematics achievernent. Nevertheless, the authors argue that these results
have important policy implications: "small classes could help reduce overall racial and
ethnic inequality in reading achievement and reduce gender inequality in mathematics
achievement."24

ln another study, however, Nye, Konstantopoulos, and Hedges investigate how
teachers as resources affect student achievement. They find that, contrary to their previous
study,2s school resources have a greater effect on student achievement in mathematics than
in reading. Moreover, they find that teachers' effects on student achievement are greater
than the effects of schools. "Which teacher a student happens to get within a school matters
more than which school the student happens to attend."26

Some studies (Picus, Scott, Calvo, and Glenn 2005; Archibald 2006) looked
closer at individual resources and their effects on student achievement. Picus et al. assess
whether the condition of educational facilities have an effect on student achievement in
Wyoming. Picus et al. ran a regression using facilities condition scores and percentages
of students receiving Free and Reduced Lunch Services as their independent variable and
used scores from the Wyoming Comprehensive Assessment System (WyCAS). They find
that the condition of educational facilities has no relationship with student achievement.
Nevertheless, Picus et al. include that school environment is important and that "all children
are entitled to attend safe, clean, and appropriate educational environments. Howeveq
policymakers should be aware that investments in facilities by themselves are unlikely to
improve student achieveme nt."27
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Melvin V. Borland, Roy M Howsen and Michelle W. Trawick, "An Investigation of the Ef ct of Class Size on Student Achievemerrt," Education Economics 13, no. I
(2005): 74.
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Archibald's (2006) study agrees with Condron and Roscigno (2003) in saying that
data must be disaggregated to find out precisely how resources affect student achievement.
Archibald's findings are consistent with Picus' in that she finds teacher quality has a positive
comelation with student achievement. "The finding that per-pupil spending at the school
level is positively related to student achievement in reading and statistically significant
provides evidence that resources do matter."2s Furthermore, Archibald suggests that further
research should be conducted to find out how student background (including socioeconomic
status and prior student academic achievement) affects student achievement.2e
In summary, the studies conducted on the effect of educational resources have
generated mixed results. Some have shown that rnore money leads to better academic
performance (Wenglinsky 1997), while others (Hanushek I989) didn't find a strong
correlation between educational resources and academic performance. This study will
continue the research into this topic in order to add to the existing body of research.
II

I.

A4ODE L

Many variables influence student acadernic achievement and student learning.
Educational resources such as per-pupil expenditure, teacher experience, and class size as
well as student background and socioeconomic status all influence students'performance.
This study will attempt to modelthe effect thatper-pupil expenditure, teacher characteristics,
parent's education, school characteristics, socioeconomic status, race, gender, and class
size have on students'academic achievement.
After reviewing the literature, there's evidence that much debate exists over how
to measure student achievement. Ram (2004), Coleman et al. (1966), and Hanushek (2003)
used test scores to quantifu' student achievement. Test scores can enable researchers to look
at alarge sample of student performance and see trends in performance in various subjects
including mathematics, science, reading and writing. For instance, Hanushek (2003)
says that test scores had actually decreased in the last twenty years.3o On the other hand,
test scores can be a flawed means of measuring student achievement for some students.
One reason for this is that some students have difficulty taking tests. Consequently,
researchers such as Card and Krueger (1996) use other means of measuring academic
achievement, including percentages of students who earned advanced degrees and earnings
of students later in life.3t Althou_eh using test scores to quantifo academic achievement
has its limitations, this study uses data including mathematics and reading scores from the
Minnesota Basic Skills Test to assess student achievement in Minnesota.
This study will use a number of independent variables to test their impact on
student achievement. The first variable I'll use in the study is per-pupil expenditure to
"Understanding the Relationship Between Student Achievement and the Quality of Educational Facilities: Evidence From Wyoming," Peabody Journal of Edttcation 80, no. 3

(2006):71.

28

Sarah Archibald, "Narrowing in on Educational Resources that do Affect Student Achievement," Peabodl, Journal of Education 81, no. 4 (2006): 35.

29
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represent school resources. It seems elernentary that if schools have more money, they'll be
better able to meet the needs of their students. Ram (2004), in his regression analysis, finds
that per-pupil expenditure has a statistically significant and positive impact on students'
SAT test scores and on math achievement.32 However, a large body of literature argues
that a clear correlation doesn't exist between these two variables. Hanushek (1989), in his
meta-analysis of 187 studies of school resources finds "no strong or systematic relationship
between school expenditures and student performance."33 For this study, I predict that perpupil expenditure will have a positive effect on student achievement. I also predict that the
coefficient for per-pupil expenditure will have a substantial magnitude, because it makes
sense that schools which receive more money will be better prepared to teach students.

The second variable used in this study is teacher characteristics. Wayne and
Youngs (2003) conduct an exhaustive review of the literature regarding this topic and find
that certain teacher characteristics affect student achievement. They find that a majority
positive relationship exists between student achievement and the rating of the
undergraduate institution that teachers attended .34 They also found mixed results about
whether teachers'test scores in college affect student achievement, citing that, of the seven
studies they reviewed, five studies showed apositive correlation and two showed a negative
of the time

a

correlation.35 Additionally, they found that the degrees earned by teachers in college and the
coursework that teachers complete in college have little impact on student achievement in
history and English; "in mathematics, all determinate findings were positive."36 With these
findings, it follows that teacher characteristics should be accounted for in our equation.
For teacher characteristics, this study will use a variable for years of teacher experience. I
predict that the variable will have a positive effect on rnathematics test scores and also that
the coefficient will have a significant magnitude. I also predict that it will have a positive
effect on reading test scores, but will have a smaller magnitude than the coefficient for
mathematics. Because at this time we do not have good measures for teacher education,
and because our measures of teacher salary are based on averages, I will not account for
these in our equation.
The third variable in the equation represents students' family background.
After reviewing the literature, a common conclusion among researchers was that student
background plays a significant role in student achievement. According to Hanushek,
"although most data on the sirnple correlation between school expenditures and achievement
show a strongly positive affiliation, the strength of the relationship disappears when one
controls for differences in family background."3T However, family background is defined
by more variables than are within the scope of this study. Therefore, I'll exclude this
variable from the equation.

32
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Rati Ram, "School Expenditures and Student Achievement," 173.
Eric A. Hanushek, "The Impact of Differential Expenditures on School Perfor-

mance," 47,

Andrew J. Wayne and Peter Youngs, "Teacher Characteristics and Student
34
Achievement Gains: A Review," Review of Educational Research 73, no. 1 (2003): 97 .
Andrew J. Wayne and Peter Youngs, "Teacher Characteristics and Student
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Achievement Gain," 100.
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The next variable that will be included in the equation is for school characteristics.
It's difficult to predict the effect that school characteristics have on student achievement.

One characteristic of schools is the social environment within the school. Wenglinsky
(1997) argues that when schools have a more cohesive social environment, students perform
better academically.38 Archibald uses school size as her variable for school characteristics
and finds that it has a negative and statistically significant impact on achievement. 3e
Unfortunately, because it is too subjective to try to quantifu a school's social environment,
we will use a variable for urban schools and a variable for suburban schools to represent
school characteristics. The schools that don't fit into either category will be classified as
rural. I predict that rural schools and suburban schools will perform better than urban
schools.

This study will also include a variable for student socioeconomic status. This
is an important variable in the equation because socioeconomic status determines what
schools students attend, so that students of lower socioeconomic status attend schools
with fewer educational resources.4o Sirin (2005) shorn,s that "parents' location in the
socioeconomic structure has a strong impact on students' academic achievement."4l For
this study, however, data regarding students'family income isn't available, so we'll use
the percentage of students per school who are eligible for free and redtrced lunch as a
proxy for socioeconomic status. I predict that as socioeconomic status increases, student

will increase.
Next, this study will use a variable for race. Condron and Roscigno (2003)

achievement

investigate the effect ofrace on academic achievement and find that white students regularly
out perform non-white students.a2 On the SAT, African American students, on average,
scored one hundred points less than white students in both reading and mathematics;
Hispanic students, on average, scored sixty points less.a3 Moreover, l7-year-old African
American and Hispanic students, on average, scored at least twenty-two points less than
white students in reading and at least twenty-four points less in mathematics.a Therefore,

this study w'ill investigate whether this trend exists in Minnesota schools. I predict that
as the percentage of non-white students in a school increases, student achievement will
decrease.

This study will also investigate whether gender has an impact on student
achievement. In their analysis of gender's affect on academic achievement. Du, Weymouth,
and Dragseth (2003) flnd that male students typically outperform female students in
mathematics and female students typically outperform male students in reading and writing.
Hence, I predict that this study will show that male students outperform female students in
math scores on the Minnesota Basic skills test and that female students outperform male

38
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Harold Wenglinsky, "How Money Malters," 221.
Sarah Archibald, "Narrowing in on Educational Resources That Do Affect Student Achievement," 34.
40
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students in reading test scores.
Class size is another determinant of student achievement. Numerous conflicting
studies have been released investigating the effects of class size on student achievement.
Hoxby (2000) argues that educational resources allocated to reduce class size have "no
effect on student achievement."4s However, Finn et al. (2001) find that the more years that
students are taught in small classes, the better students perform in the classroom. "students
who attended small classes performed significantly better on all achievement measures in
all grades."a6 Unfortunately, we are only able to approximate the class size of schools.
Because we do not have a good measure of class size in a school, it will not be included in
the model.
Therefore, this study's hypotheses include:
1.
[ncreased per-pupil expenditure will increase student achievement.
(PPE)

2.

As

3.

increases. (YRS EXP)
As the percentage of students in a school eligible for free and reduced
lunch increases, academic achievement within the school decreases.

4.
5.

teachers' years

of

experience increases, student achievement

(%FRL)
As the percentage ofnon-white students increases, academic achievement

within the school decreases. (%NWS)

Male students in a school will outperform female students in mathematics
and female students will outperform male students in reading. (GDR)
Finally, given these hypotheses. the equation this study will use to model student
achievement is as follows:

ACHIEVEMENT

: /(PPE, YRS EXP,7oFRL,

(+) (+)

c)

?'oNWS. GDR)

c)

(?)0,

IV Dnrn
This study uses 2003 data from the Minnesota Basic Skills Test (MBST), procured
from the Minnesota Department of Education. This study uses data from the reading
and mathematics test scoresfrom 369 schools throughout Minnesota. The test contains
40 reading questions testing comprehension and 68 mathematics questions testing eight
different skills in mathematics. Students must pass this test with a score of at least 600 in
both topics before graduating high school. This study will only use test scores from eighth
grade students.
The dependent variables for this study consist of the rnathematics and reading
sections from the MBST. For each dependent variable there's sample size of 369. Each set
of regressions will use one independent variable so that there are three sets of regressions:
one for mathematics, one for reading, and one for combined reading and rnathematics
SCOTES.

Additional data for this study colnes from individual schools. Percentages from

45
46
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individual schools are used for the race, gender, teacher education, and free/reduced lunch
variables. For example, a school with 30% African American students will lrave a variable
indicating that30o/o of its students are African American. Per-pupil expenditure for each
school is the average that the district spends per student. This study deflnes urban schools
as schools within large cities found in Metropolitan Statistical Areas (MSA) and sr.rburban
schools as schools outside those cities in MSAs.aS
Below is a description of the variables followed by summary statistics from the
sample:

Description

Variable

combined math and reading scores Combined 8th grade test scores from both the math
and reading sections of the MBST.
Mathematics test scores of 8th graders from the
math score
MBST.
Readins test scores of 8th sraders from the MBSI
reading score
o/rbovs
o/oeirls

o4amind
Yoasian

o4hispanic

%black
%white
percent elieible for free lunch

total enrollment

Percentage
Percentase
Percentase
lPercentase
lPercentage
Percentage
Percentase

of
of
of
of
of
of
of

8th grade male students
8th grade female students.
8th grade American Indiausludeulq
8th grade Asian students.
8th grade Hispanic students.
8th grade African American students
8th srade white students.

This study uses this variable as a proxy for students'
socioeconomic status.
Total number of students enrolled in a school.

Average vears of experience of a teachers at a school.
average experience of teachers
total number of teachers in district Total number of teachers within a district.
Average amount of money spent per student on
per pupil spending regular class
educational inputs.
instruction
the urban school variable for schools located within
the seven county metro area.
seven county metro
The urban school variable for schools located within
Metropolitan Statistical Areas.
Urban definition
The variable used for suburban schools.
Suburban

48
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comes from Antonio Spargo, "An Analysis of Student Achievernent and
the Impact of School Resources," I4-I5.
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V. ErvrptRrcAL Rrsulrs
This study used ordinary least squares to synthesize the data. Each series of
regressions for each dependent variable included a different urban/suburban school variable
in each separate regression to measure the impact of these schools on achievement. The
results for each series of regressions are given for each dependent variable and for each
urban/suburban variable used within the series of regressions.
Reading Scores and Metropolitan Statistical Areas
This series ofregressions investigated how urban schools, defined as schools within

Metropolitan Statistical Areas (MSAs), impact student achievement. Results for these
regressions were consistent, although the MSA definition of urban schools was statistically
insignificant in each regression, indicating that there aren't any concrete findings for this
definition of urban schools and its impact on student achievement. The results from these
regressions are given in Table 1 in the Appendix.
For all of the regressions, there were mostly consistent findings. In each of the

regressions, the variable for socioeconomic status-percent eligible for free lunch-is
the most statistically significant at the 99o/olevel, showing that as the percentage of poor
students in a school increases, reading test scores decrease. The o4nonwhite variable in
regressions 2 and 3 was negative and statistically significant at the 99% level indicating
that nonwhite students do worse on the MBST. In regression 1, the various race variables
take the place of the o/ononwhite variable and show that African American students and
American Indian students, as individual demographics, are expected to perforrn poorly
on the MBST. The results for the gender variable were consistent for each regression as
well, showing that girls can be expected to perfonn better than male students. The teacher
experience variable also yielded consistent results. In all regressions the variable was
significant at the 99ohlevel, showing a positive impact on achievement.
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Results for per pupil spending were consistent. For all regressions the variable
had the same coefficient of B:.005 and high statistical significance at the 99o/o leveL The
small magnitude of these coefficients indicated that for all regressions an increase of $1000
would only lead to a .005 increase in reading test scores.
Reading Scores and the Seven County Metro Area
As in the last set of regressions, this definition of urban schools was statistically
insignificant in all regressions. This shows that this definition of urban schools doesn't
allow us to draw any strong conclusions about the effect of urban schools on achievement.
Most of the statistically significant variables from the last set of regressions are the same in
this set. Table 2 in the Appendix gives the results from each regression.
The findings for per pupil spending were consistent for each regression. Each
coefficient was significant and positive at the 99Yo level for regressions 5 and 6. For
regression 4,lhe coefficient was significant and positive at the 95% level. Each coefficient
had a small magnitude (.004 in regressions 4 and 5 and .005 in regression 6) corresponding
to a .004 or .005 point increase in reading test scores for every increase of $ 1000 dollars in
per pupil expenditures.

The findings for socioeconomic status were consistent for each regression. The
variable was highly significant at the 99o/o level and negative in each regression. This
shows that students eligible for free and reduced lunch are expected to do worse on the
reading section of the MBST than students not eligible for free and reduced lunch.
The gender variable was also highly significant at the 99Yo leveL The variable
was positive indicating that girls can confidently be expected to perform better on the
reading section of the MBST than boys.
The results for this definition of urban schools yielded inconclusive findings
from each regression. The race variables for all regressions showed the same results
as the MSA urban school definition regressions. The African American and American
Indian (regression 4) variables were significant at the 99o/o level and negative, showing
that students from each of these demographics can be expected to perform poorly on the
reading section of the MBST. The Hispanic variable was also negative and significant at
the 95o/o level. These findings are reiterated in regressions 5 and 6, where the Tononwhite
variable is negative and significant atthe 99Yolevel Once again, teacherexperience was
significant at the 99o/o level and positive, indicating that lnore experienced teachers cause
reading test scores to increase.
Reading Scores and Subur"ban Schools
This series of regressions used a suburban school variable to investigate its impact

on achievement. Only in regression 8 was this variable highly significant at the 95%
level, but in regression 8 the coefficient was large (4.608) indicating that school location is
significantly related to student achievement.
In this series of regressions, per pupil spending was highly significant at the 99%
level in every regression. This indicates that per pupil spending does have an impact on
achievement, however, because of the srnall magnitude of the coefficients. an increase of
S1000 dollars on per pupil expenditure would only yield a.005 increase in reading test
scores.

Socioeconomic status showed negative and significant variables at the 99% level
in each regression. This shows that as the percent of poor students in a school increases,
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reading test scores will decrease.
The race and gender variables showed the same results as previous regressions.
ln regression 9, the American Indian and African American variables were both significant
at the 99o/o level and negative. For the remaining two regressions the Tononwhite variable
was also negative and significant at the 99Yo level. The gender variable also showed that
girls can be expected to perform better than boys, since it was significant at the 99o/o level
and positive.

Teacher experience was consistently significant. In regressions 7 and I the
variable was significant at the 99o/o level and had a positive coefficient. Thus, as the years
ofteacher experience increases, average reading scores are expected to increase.
Mathematics Scores and Metropolitan Statistical Areas
The results for the set of regressions using urban schools as deflned as schools
located within Metropolitan Statistical Areas are given in Table 4 in the Appendix. The
adjusted R squares for each regression are good, with the lowest at .585 and the highest at
.s95.

Just as in the set

of reading

regressions, this definition

of urban schools was

insignificant in each regression. This indicates that no conclusions can be drawn about
how these urban schools affect student achievement.

The gender and race variables yielded the same results as in the previous
regressions. For each regression, the gender variable was positive and significant at
the 99o/o level, indicating that girls can be expected to perform better than boys on the
mathematics section of the MBST. The African American and American Indian variables
in regression l0 are highly significant and negative at the 99o/o level, showing that these
two demographics will have a negative impact on mathematics test scores. This is shown
also in regressions

ll

and 12 where the Tononwhite variable is significant and negative at

the 99oh level.
The socioeconomic status andperpupil expenditure variables had the same results
previous regressions. The socioeconomic status variable was highly significant
in
the
as
and negative at the 99%o level, showing that as the percent of poor students in a school
increases, rnathematics test scores decrease. The per pupil expenditure variable was
significant and positive at the 99o/olevel and had a coefficient of .006 in regressions 10,
I l, and 12, showing that an increase of 51000 in per pupil expenditure would cause a .006
increase in mathematics scores.
The teacher experience variable also had the same results as in the previous
regressions. Teacher experienee was highly significant and positive in regressions l0 and
11, showing that more experienced teachers have a positive impact on mathematics test
scores.

Mathematics Scores and the Seven Counffi Metro Area
The next urban school definition used in the mathematics regressions is for
schools located in the seven county metro area. The adjusted R squares of the following
regressions are good, .588 being the lowest and .601 being the highest.
This deflnition of urban schools was highly significant and positive at the 99Yo
level in regression l3. The urban school variable was not significant enough in regressions
14 and l5 to allow us to determine a relationship between urban schools and performance
in mathematics.
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The gender and race variables had the same results as in the previous regressions.
The gender variable was positive and significant at the 99o/olevel in each regression. The
variables for American Indian and African Arnerican students in regression 13 were both
negative and significant at the 99oh level. The Hispanic variable in regression l3 was
negative and significant at the 95o/o level. This is shown also in regressions l4 and 15,
where the %ononwhite variable is signiflcant and negative at the 99o/olevel.
The socioeconomic status and per pupil spending variables also showed the
same findings as the previous regressions. In each regression, the socioeconomic status
variable was negative and significant at the 99o/o level, showing that as the percentage
of poor students in a school increases, mathematics test scores will decrease. Per pupil
spending was positive and significant at the 95Yo level in regression 13 and at the g9Yo
level in regressions l4 and 15. The magnitude of the coefficients was smallet just like in
the previous regressions. This indicates that an increase of $1000 in per pupil spending
will only lead to an increase in mathematics test scores of .004 (regression l3) or .005
(regressions l4 and 15).

The teacher experience variable yielded the same results as the previous
regressions. Teacher experience again was positive and highly significant at the 99% level
in regressions l3 and 14, as in the previous regressions.
Mathematics Scores and Subtu'ban Schools
This set of regressions used a suburban school variable to determine the impact
that these schools have on mathematics scores on the MBST. The adjusted R squares are
good, .585 being the lowest and .594 being the highest.
Unlike in the reading regressions, the suburban variable used in this set of
regressions was statistically insignificant. Therefore, no conclusions can be made about
suburban schools and their impact on achievement.
The gender and race variables had the sarne results as the previous regressions.
The gender variable was positive and significant at the 99o/o leveL ln regression 16, the
American Indian and African American variables were negative and significant at the
99or'olevel This is shown also in regressions l7 and 18, where the Tononwhite variable is
negative and significant at the 99Vo level.
The socioeconomic status and per pupil spending variables had the same results
as in previous regressions. In each regression, the socioeconomic status variable was
negative and significant at the99o/o level, showing that as the percentage of poor students in
a school increases, mathematics test scores will decrease. Per pupil spending was positive
and significant at the 99Yo level in each regression. The magnitude of the coefficients was
small,, as in the previous regressions. This indicates that an increase in $ 1000 for per pupil
spending will only lead to an increase of .006 in mathematics test scores.
The teacher experience variable also yielded the same results as the previous
regressions. Teacher experience again was positive and highly significant at the 99i'olevel
in regressions I 6 and 17.
Combined Scores and Metropolitan Statistical Areas
This set of regressions uses an urban school definition to investigate its impact on
the combined reading and mathematics scores on the MBST. The adjusted R squares are
good, with .664 being the lowest and .671 being the highest.
This set of regressions didn't find conclusive results about the effect of MSA
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urban schools on combined test scores. In each regression, the urban definition variable
was statistically insignifi cant.
The gender and race variables had the same results as in the previous regressions.
The gender variable was positive and highly significant at the 99o/olevel, showing that girls
are expected to perform better than boys on both sections of the MBST. The American
Indian and African American variables were negative and highly significant at the 99o/o
level. This is shown also in regressions 20 and 21, where the Tononwhite variable is
significant and negative at the 99o/o level.
The socioeconomic status and per pupil spending variables had the same results
as the previous regressions. In each regression, the socioeconomic status variable was
negative and significant at the 99oh level, showing that as the percentage of poor students
in a school increases, combined test scores will decrease. Per pupil spending was positive
and significant at the 99o/o level in each regression. The magnitude of the coefficients was
the largest so far. For these regressions an increase of

$

1000 in per pupil spending

will lead

toanincreaseincombinedtestscoresof .011(regression 19)or.012(regressions20and
2t).
The teacher experience variable also yielded the same results as in the previous
regressions. Teacher experience again was positive and significant at the 99o/o level,
showing that more experienced teachers have a positive impact on combined test scores.
Combined Scores and the Seven County Metro Area
The next set of regressions used a variable for urban schools defined as schools
vi,ithin the seven counfy metro area. The adjusted R squares are good, with the lowest
being .666 and the largest being .675.
The variable used in this set of regressions for urban schools was insignificant in
all regressions except for one. In regression22, the seven county metro area variable was
positive and significant at the 95o/o level. However, because the variable was insignificant
in every other regression, it is difficult to draw any conclusions.
The gender and race variables had the same results as in the previous regressions.
The gender variable was positive and highly significant at the 99o/o level, showing that
women are expected to perform better than men on both sections of the MBST. Again,
the African American and American Indian variables were significant at the 99% level and
were positive. Additionally, the Hispanic variable was negative and significant atthe 95Vo
level in this series of regressions.
The per pupil spending and socioeconomic status variables also had the same
results as in the past regressions. The per pupil spending variable was positive and
significant at the 98% level in regression 22 and significant at the 99o/o level in regressions
23 and 24. As in the last combined scores set of regressions, the magnitudes of the per
pupil spending variable were larger than in the individual regressions for reading and rnath.
This most likely occurred because both the reading and mathematics scores were combined
for this series of regressions.
The teacher experience variable had the same results as in the previous regressions.

Average teacher experience was positive and significant in regressions 22 and 23 at the
99Yo level showing that more experienced teachers have a positive impact on combined
test scores.
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Combined Scores and Suburban Schools
The last series of regressions uses the suburban variable to investigate the impact
of suburban schools on student achievement. The adjusted R squares are consistent, with
.665 being the lowest and .672 being the largest.
The variable for suburban schools was insignificant in each regression. Therefore,
no strong conclusions about the effect of suburban schools on achievement can be made.

The gender and race variables showed the same results as in the previous
regressions. The gender variable was positive and highly significant at the 99Yo level,
showing that girls can be expected to perlorm better than boys on the MBST. The American
Indian and African American variables were negative and highly significant at the 99o/o
level. The Hispanic variable was negative and significant at the 95Yo level (regression
2s).

The socioeconomic status and per pupil spending variables also had the same
results as in the previous regressions. In each regression, the socioeconomic status variable
was negative and highly significant at the 99VoleveL The per pupil spending variable was
positive and highly significarrt at the ggYolevel, showing that an increase of $1000 in per
pupil spending will lead to a .011 (regression 25) or a .012 (regressions 26 and27) increase
in combined test scores.
The teacher experience variable had the same results as in the previous regressions.
Average teacher experience was positive and significant at the 99%o level in regressions 25
and 26, showing that more experienced teachers have a positive impact on combined test
scores.

VI. CoNCLUSIoN AND FURTHER

RESEARCH

This study asserted several hypotheses about various educational inputs'effects on
student achievement. Hypothesis I was correct. As per pupil spending increases, student
achievement increases. All regressions showed that per pupil spending was positive and
significant at least at the 95o/o level; in only three of the remaining regressions was the
variable not significant at the 99o/o level. It follows that per pupil spending certainly
does have a positive impact on student achievement; as per pupil expenditure increases,
tests scores across the board increase. However, the magnitudes of the coefficients on
this variable were repeatedly small and surprisingly consistent for each regression. The
magnitudes of the coefficients show that an increase of $1000 can raise combined test
scores as little as.008 (regression22) oras much as.0l2 (regressions 20,21,26,and27).
The fact that the rnagnitudes of the coefficients are srnall doesn't mean that funding to
schools should be cut; rather, it could indicate that educational funding is being used for the
wrong things. So the question remains: how can we increase the impact (the magnitude of
the positive coefficients) of money on student performance?
Hanushek ( I 986, 1 989) and Hoxby (2000) assert that performance-based incentives
should be implemented in order for per pupil expenditures to have a greater impact on
achievement. Hanushek argues that one potential performance incentive is "merit poy,"
where some of the money for per pupil expenditures is allotted for teachers whose students
perform well on tests. If students' test scores go up, teachers are awarded more money.
Further research should look into what exactly per pupil expenditures are spent on. This
may shed some light on how money should be reallocated and how the positive impact of
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per pupil expenditures can be increased.
Hypothesis 2 was correct. As teacher experience increases, student achievement
increases. In every set of regressions this was a positive and significant variable. This
makes sense because teachers with more experience will be rnore able than less experienced
teachers to determine individual students'needs and therefore help students to keep up
with the material covered in class.
Hypothesis 3 was correct. As the percentage of poor students in a school increases,

student achievement decreases. This variable was highly significant and negative for
every regression used in this study. The findings for this variable have many implications
for further research. They show that farnily background has a large impact on student
achievement, given that the coefficients on this variable had a large negative magnitude (B
< -l) in every regression. Hanushek (1989) agrees that family background is a significant
and influential variable affecting student achievement.ae Further research should look
into what characteristics of low-income households have a negative irnpact on student
achievement.

Hypothesis 4 was correct. Each regression showed that when using a variable
for the percentage of non-white students, the variable was highly significant at the 99Yo
level and negative. However, when the variable was disaggregated into Hispanic, African
American, American Indian, and Asian students, only the variables for African American
and American Indian students were consistently negative and highly significant atthe 99o/o
Ievel. The Hispanic variable was negative and highly signiflcant at the 95% level in all the
reading regressions. It was negative and highly significant at the 95% level in one of the
mathernatics regressions, and negative and significant in two combined scores regressions
at the 95% Ievel. The Asian variable was statistically insignificant in each regression.
Thus, American Indian, African American, and Hispanic students can be expected to have
a negative impact on test scores. Moreover, Hispanic students can confidently be expected
to have a negative impact on reading scores-more so than on mathematics scores. Like
socioeconomic status, these findings have irnplications for further research to look at what
about family background affects student achievement.
Hypothesis 5 was correct insofar as the results showed that girls would outperform
boys in reading, but the results didn't show that boys would outperform girls in mathematics.
On the contrary, the results showed that girls will outperfonn boys in both mathematics and
reading. The variable forpercent of girls in a school was highly significant at the 99% level
and was positive in every regression. Further research should look into what's causing
girls to outperform boys in both of these subjects.
Unfortunately, the urban and suburban schools variables yielded inconclusive
results. Better variables to account for these types of school characteristics are needed
in order to accurately investigate the irnpact of these school characteristics on student
achievement. However, two conclusions can be reached: schools in the seven county
metro area have a positive impact on mathematics achievement and suburban schools have
a positive impact on reading scores. The next steps for this study include creating better
measures of urban, rural, and suburban and to rerun the regressions controlling for areas of
location.
Class size, teacher salary and teacher education were all excluded from our
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study. Class size was derived by dividing the total number of students at a school by the
total number of teachers in the district, since individual class size data weren't available.
Because of this poor measure, class size was excluded from the model. However, the effect
of class size on student achievement is an important variable and should be investigated
more thoroughly. Data should be collected on individual class sizes in order to conduct an
accurate study of its impact on achievement. Further research should investigate in a more
accurate way how class size impacts achievement. Similarly, for teacher salary and teacher
education, we only had rough averages for data, so these variables were excluded. As with
class size, further research should attempt to collect data on teacher salary and education to

allow for

a more

fine analysis.

The results of this study have implications for education policy throughout
Minnesota. The findings that minority and poor students are expected to do worse on test
scores show that more needs to be done to enable these students to receive the education
they need to lead successful, fulfilling lives. Because this study also found that simply
increasing per pupil expenditures won't have a large overall impact on test scores, policy
makers should look into alternative means of helping to educate these students. More
money should be invested in programs to help these students outside of their classes.
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Apr,rNDIx
Table

I-

Regressions with dependent variable reading and MSA
variable

Variable List

(2)

(3)

.496**

.482**

.492**

(.0e7)

(.0e7)

(.0e7)

-.641'F*

-.647**

-.635**

(.0s0)

(.04e)

(.055)

Teacher
Experience

.671xx

(.23e)

.6l8xx
(.234)

PPE

.005**

.005**

.005**

(.001)

(.001)

(.001)

-.296+*
(.0s0)

-.328r*

-1.311

-.502

-;745

(r.see)

(r.s17)

(r.s27)

6r7.365
(7.s64)

6r

(I

) Coefficients

Togirls

Voamrnd

-.341x*
(.072)

%oasian

-.046
(.11e)

Tohispanic

-.191
(.117)

Voblack

-.354**
(.082)

FRL

Tononwhite

MSA
7 County
Suburbs
Constant

R square
Adjusted R
Snrrare

8.155

626.633

(7.431)

(6.7s8)

.683

.682

.676

.675

.677

.672

Source: MN school data 2003

*
**

p<.05

p<.ol

(#) = standard error

(.048)
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Table 2

-

Regressions with dependent variable Reading and Seven
County Metro Variable

Variable List

(4) Coetficients

(s)

(7)

Togirls

.497**

.476**

.477*-*-

(.0e7)

(.0e6)

(.0e7)

-.623**

-.639**

(.0s0)

(.048)

-.626x*
(.04e)

Teacher
Experience

.648**

.629**

(.238)

(.233)

PPE

.004t
(.002)

.004**

Voamind

-.338r*
t.072)

Vaasian

.oo2

(.12r )
Tohispanic

-.251*
(.117)

Voblack

-.510x*
(.102)

FRL

(.002)

.0058r
(.002)

-.315xx

-.359**

(.0s 1)

(.048)

r0.024
(4.644)

5.121
(3.661)

4.941
(3.6e2)

621.556

621.081

629.513

(7.81 l )

(7

Tononrvhite

MSA
7 County

Suburbs
Constant

R square
Adjusted R

.687

.684

.679

.619

Square

Source: MN school data 2A03

*
**

p<.05

p<.ol

(#) = standard effor

.717)

(7

.trg)

.678
.673
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Table 3

-

Regressions with dependent variable Reading and Suburban
schools variable

Variable List
Vogirls

(7) Coefficients

(8)

(e)

.503**

.4gg**

.487**

(.097)

(.0e6)

(.0e7)

Voamtnd

-.355xx
(.072)

Voasian

-.092
(.1r 8)

Tohispanic

a1.l

-.LLL

(.116)
Voblack

-.384r*
(.07e)

**

*.6048*
(.0s3)

-.61I

Teacher
Experience

.714**

.674**

(.283)

(.234)

PPE

.005**

.005*x
(.001)

.005rr

-.327x*
r o57\

-.350xx
r 046\

4.33r

4.608*

3.884

(2.334)

(2.308)

(2.317)

6t4.612
(1.s63)

615.193

625.168

(7.43s)

(6.7s3)

.686

686

.679

.678

.681

.674

FRL

(.001)
Tononwhite

MSA
7 County
Suburbs

Constant

R square
Adjusted R
Square

Source: MN school data 2003

*
*r

p<.05
p<.01

f#\ - sfandard error

(.0s 1)

-.602**
(.0s 1)

(.00 r )

90

The Augsburg Honors Revtew

Table 4

-

Regressions with dependent variable Mathematics and MSA

Variable List
Togirls

vanable
(10) Coefficients

(11)

.573**

.559**

(.108)

(.108)

(12)
.559**
(.r0e)

Voamind

-.405**
(.080)

Voasian

.048

(.132)
Tohispanic

-.r99
(.130)

Toblack

-.387*x
(.0e1)

FRL

-.554t.*
(.0s6)

-.565*r

-.552*t

(.0s4)

(.0ss)

Teacher
Experience

.792**

1'rA**
.t/-a

(.264)

(.261)

PPE

.006**

.0068r

.006r*

(.002)

(.002)

(.002)

-.303**

-.352**

(.0ss)

(.0s3)

-.775
(1.6e0)

(r.703)

Tononwhite

MSA

-2.028

(r.76e)
7 County
Suburbs
Constant

R square
Adjusted R

589.867
(8.367)

590.025

(8.277)

s99.949
(7.535)

.605
.595

.600

.591

.593

.585

Square

Source: MN school data 2003

*
**

p<.05
p<.01

f#) - sfandard error

-1.059
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- Regressions with dependent

Variable List

variable Mathematics and
Seven County Metro variable

(13) Coefficients

(14)

(1s)

.575**

.551 **

.552**

(.107)

(.107)

(.108)

-.528**

-.554**

(.0ss)

(.0s4)

-.539*x
(.0s4)

Teacher
Experience

.762**

.739**
(.zse)

PPE

.004*
(.002)

Vogirls

Vaamind

-.400**
(.07e)

Voasian

.r09
(.133)

Tohispanic

-.214*

(.rze)
Voblack

-.600**
(.r r 2)

FRL

(.262)

.005**

.0058*

(.002)

(.002)

-.343*x

-.395**

(.0s6)

(.0s4)

6.883

(5.126)

1.102
(4.012)

(4.n2)

595.323

594.049

603.953

(8.621)

(8.s8s)

(7.e28)

.611

.603

.594

.601

.s96

.588

Tononwhite

MSA
7 County

Suburbs
Constant

R square
Adjusted R

13.412'o*

Square

Source: MN school data 2003

*
**

p<.05
p<.01

(#\ = standard error
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Regressions with dependent variable Mathematics and
Suburban School Variable
(1 8)
(17)
( l6)
Variable List
Table 6

-

Coetficients
.577**

.561**

.560r*

(.108)

(.108)

(.10e)

-.538**

-.552**

-.543**

(.0se)

(.057)

(.0s7)

Teacher
Experience

.8058*

.746**

(.26s)

(.262)

PPE

.006**

.006**

.006**

(.002)

(.002)

(.002)

-.314**

-.364*+

r o54\

/051\

Vogirls

Voamind

-.409**
(.080)

Voasian

.015
(.13 r)

Tohispanic

aa<

(.12e)
Voblack

-.4lJxx
(.088)

FRL

Tononwhite

MSA
7 County
Suburbs

Constant

R square
Adjusted R

.881

1.347

.545

(2.se6)

(2.s84)

(2.se4)

588.331

599.421

(8.412)

589.442
(8.32s)

.604

.600

.591

.594

.593

.585

Square

Source: MN school data 2003

*
**

p<.05
p<.01

(#\ - sfandard elTor

(7.s60)

93

An Econometric Analysis of Student Achievement in l,[innesota

Table 7

-

Regressions with dependent variable combined test scores

with MSA variable

Variable List
Vogirls

(19) Coetficients
1.066**
(.1e0)

Voamrnd

-.J 16**

(20)
1.036**
(.188)

(21)
1.036*8
(.1e0)

-1.203**

-1.219**

-1.194**

(.0e8)

(.0es)

(.0e6)

(.140)
Voasian

.002

(.233)
Tohispanic

-399
(.22e)

Voblack

-.746**

(.lse)
FRL
Teacher
Experience
PPE

1.443*-*

7 County
Suburbs
Constant

R square
Adjusted R

**

.012**

.012**

(.003)

(.003)

(.003)

-.583*x

-.673**

r'Oq7\

( oq3)

.01 I

(3.1r4)

-1.498
(3.23s)

-?.021
(2.987)

1206.556

1207.758

(14.727)

(14.s06)

1226.017
( 13.218)

.678
.670

.676

-3.350

Source: MN school data 2003

p<.05
p<.01

(#\ = standard error

x*

(.4s7)

Square

*
**

.331

(.46s)

Tononwhite

MSA

1

.671

.669
.664
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Table I

-

Regressions with dependent variable combined test scores

Variable List

with Seven County Mctro variable
(23)
(22) Coefticients
1.069**

Vcgirls

(. I

88)

(24)

I .024+r
(.188)

7.025**
(.1e0)

-.708{,*

Voamind

(. r 39)

.108

Voasian

(.23s)
-.525x

Tchispanic

(.227)
Voblack

-1.108**
(.1e8)

l.200rE

-1.172*t

(.0e7)

(ae4)

(.0es)

Teacher
Experience

1.392**
(.462)

1.359*x
(.4ss)

PPE

.008*

.010*+
(.003)

FRL

-

1

.1

60*8

(.003)
Tcnonrvhite

-

.01*t
(.003)

-.650*f

-.745

(.Oee)

(.Oes)

MSA
7 County

Suburbs
Constant

R square
Adjusted R

22.921*

11.180

10.778

(e.026)

(1.t43)

(7.219)

1215.944

1213.966

1232.165

(1s.179)

(,r

s.0s7)

(13.92r)

683

.678

,675

.613

Snrrar e

Sourie: MN

*

r<{<

p<.05

p < .01
f#\ * cfanrlard en'or

2003

.670
.666
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Table 9 - Regressions with dependent variable combined scores and
Suburban Schools variable
Variable List

(25) Coefficients

(26)

(27)

1.077*',*

1.043**
(.188)

1.042**

Vogirls

(.1e0)

(.re0)

-.733**

Toamind

(.141)
Toasian

-.o76
(.231)

Vohispanic

-.450*

(.226)
-.805#*
(.1s4)

Voblack

FRL
Teacher
Experience
PPE

-

I

.1

50**

-1.169**

-

I

.l5l **

(.103)

(.100)

1.499**
(.466)

l.410**

**

.012**

.012**

(.003)

(.003)

(.003)

-.615*x
(.0e4)

-.710**

.01 I

Tononwhite

(.101)

(.s 1e)

(.0e0)

MSA
7 County
Suburbs

Constant

R square
Adjusted R

5.r32

5.845

(4.s62)

(4.s20)

4.330
(4.s46)

1202.299

1204.362

t223.983

(14.779)

(14.s63)

(13.248)

.679
.670

.678

.669

.672

.665

Square

Source: MN school data 2003

*
**

p<.05
p<.01

(#\ = standard error
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